Panel Discussion: Utilizing the Internet for Teaching Japanese

TVI)
Keiko K. Schneider SabotenWeb Design Albuquerque TVI)

)

YasuhiroOmoto University of California, Berkeley)

Satoru ShinagawdUniversity of Hawaii, Kapiolani Community College)

Panel Abstract:

In North America, the Internethas establishedts presencen our daily personallife and
academidife. Sometimesve communicatevia email evenfrom the sameoffice taking advantageof
asynchronousatureof the tool. We alsoaccesshe WWW for quick information or evenauthentic
materialsfor teaching. As the Internetbecomesmore available aroundthe globe, it is time to consider
the issuesn utilizing the Internetfor teachingJapanesé.anguageclasses. Languageclasseshave
different set ofcriteria from lecture classesfrom otherdisciplines and thatreflectson the use ofthe
Internet aswell. The Internetis notonly a vastpool of information but also a placeo communicate
with remotepeople. The natureof online communicationhas pedagogicalimplications to teaching
Japanese Both teachersand studentswill face userend multilingual computing issues. At this point,
most teacherare likely to use thelnternet to supplementor enhanceraditional face-to-facelanguage
classes.What resourcescanwe take advantageof and how canwe developmaterials? The Internet
can beusedfor sharingmaterials,ideasand networking. And more and more teachersare askedto
teach totallyonline Japaneselass. An exampleof online delivered Japaneselassand some practical
advice forfuture online teacherswill be addressed.
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1. Introduction

It is commonto seeclassactivities that utilize the Internetor distancelearning via online in
generaleducationfield. However when it comesto languageclass,especially Japaneseas aforeign
language(JFL) class,it seemsthatthey are juststarting. This hada lot to do with difficulty in using
Japanesscriptin non-Japaneseperatingsystems. Howeverthis haschangeddramatically recently.
Now teachersanconcentrateon curriculum goalsusingthe Internetwithout worrying technical
difficulties. We needto understandthe natureof communication modeson thelnternetin orderto
build four skills effectively. Authentic materialsare plentiful on the Internetand we canutilize the
Internet torealize true and meaningfulcommunication.Thereforeteachersneedto be trainedhow to
use and conducassessment. In this presentationcurrent challengesand hopesfor the future will be
addressed.

2. We seghe light at the end of the tunnel: Japanesecomputing becamefinally easy

For operatingsystemlevel, multi-lingual computing is penetratig to the end userevel.
Today whenyou purchasea new computer(unlessyou look for and chooseWindows Me), Japanese
capability comeswith no extracost (Schneider2002). Windows XP and 2000 havebuilt-in
capabilitiesfor multilingual function andwith OSX, you canevenhave Japanesénterfacewith the
systempurchasedoutside of Japan. For Mac, System9.x, onegenerationbefore,comeswith Japanese
LanguageKit thatusedto be a separatgurchase.

For software-wisetrue power of multilingual capabilty of thosesystemsis notyet felt in
full. Often Javaapplicationson the Internetare moredifficult eventhe user-endcomputeris Japanese
capable. This includes online coursewarg(often called LMS, or Learning ManagementSystem,
course shelbr leaming portal) suchas WebCT and Blackboard. Although they are makingupgrades
and updatesno majorcoursewareis yetto be completelymulti-lingual capable. Perhapswe could try
to look for coursewaredevelopedin Japan. The catch herds thatthe interface and help file are often
in Japanesand that meanseven beginninglevel studentshave to maneuvercoursewaren Japanese.
Warrantiesand supportmay or may notextendto the useoutside of Japan.

Howeverthe improvementson multilingual computing hee is from the operatingsystem
level andnot an emulationthatwas doneby third-parry softwarein the past. Softwaredeveloperswill
make versionghatare compatiblewith newer systems. Japaneseeducatorscanfinally concentrateon
curriculum goals wthout worrying abouttechnical difficulties with Japanesescript.



3. Developmentof four skills with the Internet communication modes

The goalsof typical introductory-level Japaneseclassesare to developfour languageskills
(speaking listening, writing and reading) and the fifth culture skills. The Internetis notonly a vast
pool of information but also isa placeto communicatewith remotepeople. Since acquisition of
Japaneséanguageis ultimately an acquisition of communicationskills in Japanse, featuresof online
communicationhavea lot to do with pedagogicalimplications in utilizing the Internetfor teaching
Japanese.
3.1 Traditional communication modes

As you canseein TableA, traditional, face-to-faceclassis conductedreal-time (in a
synchronousmode)in onelocation. Speakingand listening are probablyeasiestto practicein this
manner. Writing and readingcanbe donealsoin class,but also could be assignedais homewaorkfor
later (in an asynchronousnode) to give learnersmoretime. In normal circumstancesasynchronous
speakingand listening are limitedto recording and listening to recordedmessages.

Table A: Four Skills and modesf communicationin off-line, traditional communication

synchronous asynchronous
Speaking Talking in person,Talking on Leavingmessagén an
the phone Answering Machine/tape
recorder
Listening Listeningin person,Listening Listeningto messagen an
on thephone answeringmachine/tape
recorder Listening to
TV/Radio
Reading N/A Readingnewspaper,book,
magazinejournals etc.
Writing N/A Writing letter, diary, notesof
variouskind

As you cansee,traditional communicationis ratherclear: oral/aural skills in synchronous
mode andwritten skills in asynchronousnode. For thisreason,face-to-faceclasstends totake
advantageof classinteractiontime in oral/aural skills.

3.2 Internet communication modes

On thecontrary, online communication,at the presenstage,is ratherheavieron written
language(writing andreading). Communicahg synchronouslyin writing and readings often done
on thelnternetas chator MOO (a kind of MUD, Multiple-User Dungeons/DimensionsMOO stands
for MUD, ObjectOriented). Synchronouswritten tools are often Javaapplicationsand someare not
yet Japaneseapable. Howeveras describedearlier, this will change in the nearfuture. For those
reasonssupplementingonline communicationmode with traditional class(as enhancementill
complementwell to balancethe practiceof four skills. Thatalso meansthe challengeof online only
class (asa deliverytool). Shinagawa(2002)usesiVisit to overcomethis challenge.

TableB: Four Skills and modesof communicationin online communication

synchronous asynchronous
Speaking Talking in audio/video Recordingsound/videofile
conferencing
Listening Listeningin audio/video Listeningto sound/videofile
conferencing
Reading Readingmessagesn Chat, Readinge-mail/discussiorlist,
MOO Bulletin Board, Readingweb
page
Writing Writing messagén Chat, MOO | Writing e-mail/discussiorlist,
Bulletin Board, Writing and
developingweb page




Although all cells arefilled, you canseethe availability and frequencyare varied. In online
environment,it is more commonto find asynchronousommunicationthan synchronous
communication. Althoughit is gettingmore common, audio/videoconferencingis not availableasan
everydayevent. It is alsolikely to find web pageswithout sound/videofiles than with them. It is
clear herethatonline communicationis easierwritten than oral/aural. This can causeimbalanceof
building all four languageskills as objectivesuntil the technologycatchesup andwe canexpecthigh
bandwidth. Speedierconnectionwill enableaudio conferencemore comfortable. Video conferencing
will add moretrue feeling to the communicationand give anauthentificationtool to online only class.
It will also give visual cluesthat help with communicationstrategiesas well as learningculturally
specific extra-linguisticfeatures.

4. From self-study materials to possibility of authentic communication

Serving asa placeto distribute materials, the Internethostsmany self-study materials by
taking advantageof asynchronousature of the Internet. They are meantfor learnerswith no formal
class totake, to assignas homeworkfor scheduledclass,or supplementclasswork without teacher’s
and fellowlearners’ presence.An examplefor Japanesavould be Omoto’swritten languageand
vocabularysite (Omoto 2002). Using the interactive featureof JawaScript and more complex
programming thesesitescangive immediate feedbackand learnersget asmany chancesto practiceas
they wishat their own pace. If they areusedin classroomsituation, eachstudentneedsa computerof
his/her own. Howeverasthe surveyconductedin Northern California indicates(Omoto, Fukai and
Schneider2002), not every classhassuch aluxury. This result brings up theissue of developingmore
materialswith a different focus. Activities needto be creativeso thatsmall groups of studentscan
share a computer.This situation may seemdiscouragingat first, but we cantake advantageof it in
order topromotecooperativelearning. In other words, creativeand careful planning of tasks for
group workallows studentsto work with peers collaborativelywhich possibly facilitates scaffolding
among peers.Thatis claimedto havea positiveeffecton learning.Cyber Map Exerciselll (Schneider
2002) isan onlinematerial that has classroonusein mind and someactivities are meant to be usedoy
pair or smallgroup of students.

Anotherdimensionof the Internetis a placeof communicationin itself. Studentscanget the
taste of realcommunicationwhile still in class. Again taking advantageof the asynchronousature of
the Internetmany teachershave attemptedto set upan email exchangeproject with Japanesestudents.
This isan easyway to achieveCommunity standardgn the National Standards. Using the global
natureof the Internet, we couldexpandthis to Japaneselassesaroundthe world. If we canset up
such a relationshipyou may get to utilize synchronouscommunication. Time difference betweenJFL
class andlapanare often challengeto makesynchronouscommunication. As more software becomes
availableand connetion speedimproves,audio/videoconferencingwill becomeeasierto implement
to providespacefor real communication.

5. Authentic materials/communication and assessment

The useof authenticmaterialshasbeenimportant for foreign languageinstruction at all
levels. The Internetmakesobtaining authenticmaterials easyand real communicationwith native
speakerr othernon-native speakersoutside of classpossible.
5.1 Challengein reading and helper tools

As illustratedin the previoussection,realing (asynchronouswritten) practicefrom Web
pageswritten in Japanesés mostavailable and seemsio be mostfrequently used. From the survey
study conductedn Northern California, teacherspointed out many newspapersitesto usein class
(Omoto, Fukaiand Schneider,2002). The use of authenticmaterialshasbeenimportant for all levels,
but as weall know, readingin Japanesgosesmore challengethan Romancelanguagecounterparts.
There areonlinetools to help comprehensionsuchas ReadingTutor (http://language.tiu.ac.jp/
Rikai.comor online readinghelpertools that are developedor Japaneseschool-agechildren.
5.2 Activities using authentic materials and communication and their assessment

Even usingthose tools readingnewspaperis readingnewspaper. Considerationsneedto be
made withauthenticmaterialsregardlessof online or traditional printed materials. Even with easier



http://language.tiu.ac.jp/

materials,teachersneedto provide more than traditional comprehensio checkor translationactivities
for beginninglevels. Teachersneedto set upclear objectivesthat are basedn curriculumgoalsand
concretetasksto work with authenticmaterials. Blaz (2000) provides how teacherscando reading
assessment:

e Scanningto find information before reading;

e Scanningto find information while reading;

e Usingvariouscuesfor word meaningin context;

» Keepinga list of key words;

* Underlining familiar words or a particularverbtense;

*  Looking up unfamiliar wordsin a dictionary

* Making anoutline or graphicorganizerwhile reading;and

* Underlining the main point or mostimportant information.
The examplefrom CASLS Level VI AssessmenSamplecoverssimple scanningassessmenn
English. Teacherseedtraining in how to incorpoate authenticmaterialsand assessmendf the task.

6. Conclusion

Technologyis advancingeverydayand user-endcomputerissueswith Japanesare just about
solved.Students generationsto come,will comeequippedwith "native fluency” in dealingwith the
Internet technology. The Internetprovides plenty of authenticmaterialsand real communication
opportunities. Online materials canfacilitate self-study, but also needto facilitate collaborative
learning. Teachersnow canconcentrateon curriculum goals ratheithan technologyand they will
need moregraining dealingwith authenticmaterialsand communicationin class.
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Utilizing the Internet for classroom teaching

YasuhiroOmoto (The University of California, Berkeley

1. Japanesdanguage education and the Internet

In this paper,| will discusshow to utilize the Internetfor classroomteachingby focusing on
two differentapproaches. The first approachis to setup practicepagesto enhanceand supplement
classroominstruction andthe secondapproachis to utilize the Internetin classroomactivities. Since
distancelearning usingthe Internetand hybrids betweendistancelearning and face-to-facelearning
cannotbe appliedat all institutions dueto technicaland financial reasons) will talk aboutthesetwo
approachesgspeciallythe latter. In addition, sometechnicaldifficulties involved in utilizing the
Internet will be discussed. Although studentsmay know more aboutcomputersand are practically
“Internet-ready,” this doesnot meanthey know more aboutJapaneseomputingthan language
educators.Dealing with Japanesdonts throughoutthe systemmay bedifficult, and sowe haveto
guide studentsn order to fully utilize and takeadvantageof the Internet. We haveto be carefulnot to
make ourJapanesdanguageclassinto a Japaneseomputingliteracyclass. In this paper,| would like
to discusshow asmall survey would help languagesducatorsknow what to expectfrom students
concerningJapaneseomputing and how to keepmotivating studentsto usethe Internetin order to
improve their Japanes skills.

2. Online Practice page: make students familiar with and aware of the practice page

| have createdseveralonline practice pages,andthe practicepageto enhancespeed-reading
skills hasheensuccessful. Selectivereadingskills, such asskimming and scanning,are essential
skills in the proces®f becomingadvancedreaders. In orderto measureimprovement,| gavethe
exact sameesttwice in the beginningof the semesteand twiceat theend of the semestefor a year.
After giving thesefour examinations,| realized thatthe studentswho usedthe interactive website
showedmuch more improvementin their speed-readingskills. (Omoto 2000) However, this page
was usedvhere studentswere constantly exposedto speed-readingxercisesin class and| personally
demonstratecind showedstudentshow to usethis page.

The introductionof the threedifferent Japanesescripts, Hiragana,Katakanaand Kaniji, canbe
very time-consuming. Since memorizing the charactergan be difficult for studentswho do nothave
any previousexperiencestudyingany other Asian languagesit is best ifone canlearn them at homel.l
have gifanimatedthe characterso show their strokeorder, and thestudentscanlearn thesethree
different scriptsby accessinghe eduational website. They canalso listen to the pronunciationof the
characteiif they wantto. | havealso set upa vocabularyexercisepagewhere studentscantesttheir
knowledgeof vocabulary. However, just mentioning the existenceof the practicepageto the students
is notsufficient enoughto motivate students. We haveto takethem to the computerlab and
familiarize them with the practicepage. It soundsvery contradictory thatan online practice page
shouldbe accesse@nd usedvhen studentswant and needt, and thatwe should not use clasgime to
use the practicepage. However, my survey showedthat studentswould not useit actively unlessthey
knew howto navigatethe practicepage,although it canbe very effective in improving their Japanes.

| usually take studentsto the languagdab to teachthem how to use Japanesevord processing
applicationsand how to use thesearchengine on thelnternetin Japanese.l also teachthem how to



use powepoint for presentationdgn Japanes@n anonline practice page.l haverealizedit may bea
good ideato introducethe onlinepractice pageto the studentsat thebeginning of the semester.In
figure 1, 40 first year Japanesstudentsansweredmy surveyandto my surprise,27 studentsnever
used the onlingoractice page.

About the Online Practice Pac

Helpful|

Not helpfull

Never used i

(0] 5 10 15 20 25 30

Figure 1

| asked40 first year studentsto seeif the online practice page helpedthem at theend of
summer sessioim 2001. | mentionedthe online practice pagealmosteveryday,but | nevertook them
to the languagdab to familiarize them with the onlinepractice page. After this, | decidedto take
studentdgo the labto familiarize themwith online practice pagesthatwe havecreatedor the practice
pagesalreadysuppliedby other Japaneseducators. For example,| askedthird year Japanesstudents
to use professoKawamura’'sreadingtutor in order to preparefor vocabulary quizzes. They haveto
supply definitions or explanationsof vocabularyitemsin short Japaneseentencesand the reading
tutor hasthe very usefulfunction of paraphrasingor defining Japanesavordsin Japanese.The third
year studentsvere actively using ProfessorKawamura'’s readingtutor and somestudentsevenusedit
in orderto supplyotherstudentswith unfamiliar vocabularyitemsin their presentations. So it may be
a goodideato familiarize studentswith an online practicepageevenif it is easyto use.

3. Classroomproject: JapaneseComputing

Althoughthe Internetcanbe very influential andis an effective learning tool for language
learners, itis still a bit difficult to make self-study pagessincelanguageeducatorsdo nothaveenough
time to learnaboutcomputersand makewebsites.So it may bea goodideato integratethe Internet
with projectwork in the classroom. In addition, if classroominstruction is closely connectedto a
classroonproject, studentsmustutilize the Internet,and thereforeeducatorsdo nothaveto worry
about studentsiot utilizing the Internet.

We can askstudentsto review their favorite Jamneseweb pageand makea presentation
basedon their discoveryof that site. Also, we canask studentso introducea good Japanestanguage-
learningpageor Japaneseulture page.In this way, languageeducatorsdo nothaveto build web
pageson their own. Studentswill explore, learn aboutJapaneseulture makepresentationfrom
what theyhavelearnedand exchangedeasand opinions.

The E-mailexchangeproject betweenJapaneseand English speakersis well known and
consideredo be effective.Through this project, studentswill exchangeideasand opinions,thereby
enhancingtheir Japanes@utsideof class.Also, studentswill preparea comparativesurveythat asks
perceptivequestionsof Japanesespeakersand their fellow English-speakingstudents.They canmake
presentatios basel on theresults.

Before tacklingany of the classroonprojects mentionedabove, we mayfirst wantto know if
studentknow enoughabout Japaneseomputing in order to fully take advantageof the effectiveness
of the Internet. At the University of California, Berkeley, we did an E-mail exchangeproject with
Keio University. Studentsaskedvariousquestionsof the studentsat Keio University and their fellow
Berkeley studentsthen comparedthe resultsand made a presentatiorbasedon theseresults.
Although E-mail exchangeseemssimple enough,E-mail exchangein Japanese&anbe very
problematic. (Uehara,Schneiderand Omoto2001) Therefore, | surveyedthe studentsbeforestarting



this project. The surveywasdonein the fall semester,2001. Since E-mail projectsinvolve the
constantexchangeof E-mail betweenstudents,l wantedto know if they had a computerand what
operatingsystemthey used. Sincethe difficulty of using Japanesalependson theoperating system
(Omoto, Fukaiand Schneider2002), | wantedto see whatthe studentsvere using. The resultsare
shown infigure 2.
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In figure 3, whetherstudentscanread Japanesés shown. Sincewe introduce how to use
a word processom Japanesen secondyear Japanesanostof the studentsin classwere familiar with
how to make their computersJapaneseenabled. However, there were some in-coming studentswho
did not take Japaneseat the University of California, Berkeley. Furthermore,we asked studentsif
they canwrite Japaneseand the resultare shownin figure 4.
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Since it wasan E-mail exchangeproject, | wantedto know what E-mail programsthe students
use daily. 38 studentswere usingwebmail, such as hotmail, yahooandsoon. Somewebmail services
do not allowoneto input Japanesesowhen | took the studentsto the computedab, | made sureto use
webmail servicesthat dlow usersto input Japanesecorrectly. As canbe seen,knowing the students’
computer needs before going to the computerlab savesclasstime. Also, the teacherscan guide
studentsn the right direction and handleproblems more efficiently.

3.1 Classroomproject: Online newspaper project.

Creatingnewspapersn Japanese&anbe a veryeffective classroomproject, andit canhelp
studentsachievegoals describedn the nationalstandardgguideline In addition, this project was
tested at severalifferent institutions to seeif it could help studentsimprove their Japaneseskills.
(Ishidaand Omoto2002) In the spring semesteiof 2002, askedstudentsto createan online
newspapeiand thenconducteda smallsurveyin the beginningof the semester. Since | neeed to
know their computingneeds,| askedthem abouttheir computingsituation. Although| had asked
similar questionsin the fall semestersomestudentswere new and | neededto know if they knew how
to makea webpage. Therewere 62 studentsin the classand 57 of themreplied. Only 5 students
could notread Japanes@n their computerand 4 studentscould not input Japanese 53 studentshad
access tdhe Internetfrom home, but 5 studentsdid not. Sincesomeof the studentsould not access
from home,we directedthem to both the Macintoshlab andthe PC lab.
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As shownin figure 6, mostof the studentslid not know how to makeawebpage,sol decided
to hold aworkshop dedicatedto webpagemaking basedon this small survey. Sincemaking a
homepagen Japaneseequiresdifferent skills, a workshopwas useful evenfor thosewho already
knew howto makea webpagen English.
3.2 How to motivate students

| haverealizedthat motivation is the mostimportantfactor in orderfor this newspapeiproject
to be successfulWhenl startedthis project, it was not necessarilyrelatedto what wastaughtin the
classroomandthe weightof this projectin the actualgradewasvery low. Over the yearsl have
increasedts weight in the percentagef the gradeand madethis project as closelylinked to what | am
teachingin classas possible. (Ishidaand Omoto 2002)

In a smallsurvey,| askedthe studentsat the endof the semesteiin spring of 2002 if the
projectwas rewarding and motivating. 52 studentsreplied. As shownin figure 7, 26 studentdelt it
was rewarding,and 21 studentdelt it improved their Japaneseas shownin figure 8.
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However,asshownin figure 9, 20 studentshought 18% of the final gradefor this project was
high. Since thisproject was strongly tied in to classroominstruction involving readingJapanese
newspaperand speed-readinggndit was connectednot only with making newspapersy
collaboratingwith the fellow studentsand publishing them online, but also with making a presentation
basedon thenewspaper,16 studentsthought 18% was not high. Additionally, as shownin figure 10,
the studentslid not think this projectwas particularly difficult. If it is closely connectedto classroom
teachingandif we cantake careof the students’computingneedsearly on, studentscan manageto
createa newspapeand publish it online without any difficulties.
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4. Conclusion

Online practicepageson thelnternetcan be verypowerful learning tools for students,but we
have to guideghemin how to useit effectively. We simply cannotexpectstudentsto use online
practicepageswhen we simply set themup andtell themto useit. Furthermore,it would be
beneficialfor both teachersand learnersto know their students’computing needsbeforestarting
classroonprojects. If we get feedbackon theclassroomproject, we canmakeimprovements.
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